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ABSTRACT

This study aimed to explore the perceptions and role of primary school teachers in the implementation of
global citizenship education (GCE) in Malaysia. GCE is something new in the country. There are three main
aspects of the study - teachers’ perceptions of the implementation of the GCE and their views on what is
needed and what prevents them from implementing the GCE. The respondents of this study were 108
teachers from 11 selected primary schools in Peninsular Malaysia. The research instrument used was the
questionnaire survey. The data obtained were then analyzed using the Statistical Package for the Social
Science softwares “version 23 and is expressed in percentages for each answer to the question provided.
The study found that 55.6% of the total number of respondents in the GCE had to be educated in school. The
study also found that the main barriers to implementing the GCE were the teachers lacking knowledge and
skills about the GCE. Therefore, training and mentoring should be provided to teachers to help them
implement GCE in learning activities in schools.
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Introduction

Every year, people from around the world leave
their own country in search of a better political and
economic life in another country (Hanh, 2015; Ali et
al., 2020). The development of migration is also in
line with the advances in science and technology
that enable people to connect across national and
international borders (Basir-Cyio et al., 2019; Golar et
al., 2019; Arham et al., 2018). In Malaysia, the devel-
opment of migration and globalization has brought
about the need to create a society (Ali et al., 2017;
Bur and Razman, 2017; Razman et al., 2015) that is
aware of and wants to engage with global issues

and be able to compete with other developed coun-
tries (Syafrinaldi et al., 2016; Shomary et al., 2016;
Rushy et al., 2016). The formation of this society be-
gan with education as a key element in incorporat-
ing positive elements (Razman et al., 2014; Razman
et al., 2012; Zakaria et al., 2012) into the children of
today’s generation. The great role of educators is to
ensure that the needs of this society are met. Educa-
tion has an important role in building the
community’s ability to be sustainable (Samsurijan et
al., 2014; Zakaria, 2011).

Globally, UNESCO has introduced Global Citi-
zenship Education (GCE) as an initiative to build an
active community with global issues and help solve
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them. The GCE emphasizes education related to citi-
zenship formation and globalization. It stems from
concerns about knowledge, skills and values for lo-
cal participation, and their contribution to the devel-
opment of global society. It is directly linked to the
political, social and educational functions of prepar-
ing children and young people to face the chal-
lenges of today’s world that are interdependent.
GCE inspires action, sharing, dialogue and coopera-
tion through formal and informal education. GCE
also uses a variety of approaches, concepts, method-
ologies and theories from related fields, including
human rights education, security education, educa-
tion for sustainable development and education for
international understanding. It also promotes curi-
osity, unity and mutual responsibility. As a frame-
work for the educational paradigm, the component
of GCE should be given priority in existing educa-
tion. It is most productive to see the GCE as a cross-
disciplinary or a newly added discipline (Rauf et al.,
2017; Zakaria and Halim, 2009). This study exam-
ines teachers’ perceptions of global citizenship edu-
cation and their application to the education system
in Malaysia.

Teacher Perceptions and Global Citizenship
Education

According to a study conducted at four schools in
the United Kingdom by Hanh in 2015, most teachers
gave their views on nationality and nationalism
when asked about citizenship. He compared teach-
ers from Britain and Denmark and found that teach-
ers from both countries had different answers. Both
provide an overview of the subjects taught in rela-
tion to responsibility and human rights in the inter-
dependent communities of the world.In line with
the fast-moving and increasingly challenging world
development, the education sector needs to be
aware of changes and current issues in the
borderless world scenario (Zakaria and Halim,
2009).

In Malaysia, there are no specific subjects of glo-
bal citizenship, but they are actually applied in civic
(Balakrishnan, 2004) moral and religious education
(Jeong, 2017). According to Jeong (2017) Malaysia
has trained all the head teachers to be ready to ac-
cept GCE into the school curriculum, and to have a
‘school sharing’ with a classroom that connects with
schools in other countries to share resources and
best practices by teachers over there. Ministry of
Education also connects schools with foreign educa-

tional institutions for the professional development
of teachers to teach students the values, ethics, reli-
gion and responsibility of a safe and sustainable
world. Educating students in schools as a global citi-
zen through sustainability in education, is the foun-
dation for students to gain the opportunity to learn
and engage with issues related to climate change,
social justice, dependency, health, wellbeing,
biodiversity, and other issues that must be dealt
with globally (Rauf et al., 2017), and these are the
knowledge and skills required to become a global
citizen.

Methods

This study uses questionnaire methods to determine
teachers’ perceptions of global citizenship educa-
tion. There are 3 main sections of this questionnaire
form, Part A (Respondent Information), Part B (Ex-
posure to Global Citizen Education) and Part C
(Perceptions of Global Citizen Education). Research-
ers have used purposive sampling to conduct the
study. Sampling is intended to refer to sampling
procedures that select a group of subjects with spe-
cific characteristics based on the research knowl-
edge and specific purpose of the researcher (Chua,
2013). This means that not all other subjects in their
population are chosen by the researchers as respon-
dents. In this study, several sample characteristics
were determined namely primary school teachers
who had been involved in the presence of foreigners
as students or teachers and had served for at least 2
years. In order to obtain these features, researchers
have obtained primary school data that are involved
in programs involving foreign countries such as the
“Speech” program from the Ministry of Education
Malaysia. Based on these characteristics, 108 teach-
ers from 11 primary schools in Peninsular Malaysia
were selected as respondents for this study. Of
these, 27 were male teachers and 81 were female
teachers. 96 of the respondents had a Bachelor’s and
Masters level education. Respondents have also
been overseas to study, travel or work. In this study,
descriptive data analysis was performed using Sta-
tistical Package for Social Science (SPSS) 23 soft-
ware.

Results and Discussion

Based on the analysis of the data collected, there is
a significant difference between the percentage of
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teaching years for respondents who have taught for
over 20 years which is 38.9% while 61.1% for re-
spondents who have taught less than 20 years. In
addition, respondents with a Bachelor’s level of
education were 82.4 percent.

Table 1. Teacher Education Levels

Level of Number of Teachers Percent (%)
education (people)

Diploma 12 11.1
Bachelor 91 84.3
Scholar 5 4.6

The majority of teachers with Bachelor’s degrees are
teachers who teach less than 20 years (61.1%). The
improvement in education and preparation pro-
grams for prospective teachers in Malaysia over the
last 20 years is one of the factors contributing to the
increase in the number of teachers with Bachelor’s
degrees. This has indirectly led to improvements in
the PdP process and student performance in
schools. In addition, there are also a number of
teachers who continue their undergraduate studies.
Even in small numbers, these developments can ac-
tually increase teachers’ confidence in teaching and
assisting in school management.

In terms of English proficiency, the majority of
respondents were in the medium level for speaking
skills (78%), writing skills (75.9%) and reading skills
(74.1%). The level of English proficiency among
these teachers is in line with their level of education
with a Bachelor’s degree. English is now the leading
medium of communication in the world helping
teachers communicate with foreigners who come to
school and can be used to process teaching aids for
students such as books, journals and videos from
abroad.

Teacher Knowledge of Global Citizenship
Education

The survey also explored the general level of knowl-
edge of teachers about GCE through their knowl-
edge of current issues globally. Among the ques-

tions in this section are international elements in-
volved with the CPG such as the United Nations
Educational, Science and Cultural Organization
(UNESCO), Sustainable Development Goals (SDGs)
and Education for All (EFA). This global element
was chosen because it was so close to their career as
teachers. Results of the analysis for each question
are displayed in Table 3, 4 and 5.

Table 3. Number of teachers who know about UNESCO

Find out about Number of Percent (%)
UNESCO teachers (people)

Yes 82 75.9
No 26 24.1

Table 3 have shown a majority of teachers know
about UNESCO which consist of 82 patients (75.9%)
and can provide a brief description well. Only 26
people (24.1%) did not know about UNESCO. Based
on the short answer given, UNESCO is well-known
as a United Nations (UN) organization that has
many roles in science and culture such as environ-
mental preservation and world heritage sites. There
are also those who view UNESCO as an interna-
tional organization related to world peace and secu-
rity.

Table 4. Number of teachers who know about SDGs

Know about Number of teachers Percent
SDG (people)  (%)

Yes 14 13
No 94 87

In the light of knowledge of Sustainable Develop-
ment Goals (SDGs), Table 4 shows slightly different
results when the majority of 94 teachers (87%) were
unaware of SDG. Only 14 (13%) teachers knew
about SDGs that have been a practice and guide to
development nationally and globally since its
founding in 2015. This may be due to information
on the SDGs agenda being not disseminated to the
public and only stakeholders and at the decision-

Table 2 Level English proficiency among teachers

Level of English Proficiency of Low (%/person) Simple (%/people) Height (%/people)
Teachers

Reading Skills 10.2% (11) 74.1% (80) 15.7% (17)
Writing skills 13.9% (15) 75.9% (82) 10.2% (11)
Speaking skills 15.7% (17) 77.8% (84) 6.5% (7)
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maker level who knows about this SDGs idea. Natu-
rally, 17 SDGs agendas need to be known to all
teachers and taught to students to open their minds
to global issues and work together to achieve them.

Table 5. Number of teachers who know about EFA

Know about Number of teachers Percent
EFA (people)  (%)

Yes 41 38
No 67 62

Table 5 also shows teachers are still not caring with
knowledge of the ‘Education For All’ or Education
for All (EFA) movement, which is under UNESCO
and was established in 1990 at the International
Conference on Education, Jomtiem, Thailand. Only
41 teachers (38%) knew about EFA while 67 others
(62%) did not know about EFA. This may be be-
cause the issue of EFA is not a major problem in
Malaysia as the country has provided various facili-
ties to ensure that every child is educated regardless
of their background. However, teachers are aware
of the difficulties or barriers children face overseas
in obtaining education, so it is always better and
exciting to educate students who are grateful. The
decision on this issue is in line with teachers’ view
that global citizenship education should be taught
to students in schools (to be discussed in the next
section) and delivered by PKG experts from outside
non-teachers in schools this matter.

In addition, a survey survey found that only 3
(2.8%) of 108 teachers had ever been involved in
volunteer work abroad. This may be due to a lack of
knowledge on the issues and mission of the volun-
teers which has left them with little opportunity to
volunteer overseas. Compared to university stu-
dents today, more opportunities are offered to par-

ticipate in volunteer programs both domestically
and abroad, with the cooperation and support of
government agencies and non-governmental orga-
nizations (NGOs). Continuing with the lack of in-
volvement in volunteer work globally, 103 people
(95.4%) of the respondents in this study chose to
help underprivileged children in their own country
instead of other poor children.

Teacher Perceptions of Global Citizenship
Education

According to Aminrad et al. (2011) there is a strong
relationship between awareness and attitude of stu-
dents, thus, the curriculum should not create a facts-
content syllabus only but also elements that could
build a positive attitude among students towards
the environment. Therefore, teachers must have the
‘positive perception’ in implementing the global
citizenship elements during the T&L activities, be-
cause these could encouraged a more positive reac-
tion among the students. This study also evaluated
respondents’ perceptions of GCE concepts, goals
and content based on information they had previ-
ously received. This study also examined whether
respondents had practiced PKG in their duties as
teachers across the curriculum or during their co-
curricular activities. Respondents were also asked
whether they were interested in taking courses on
GCE and applying GCE as an element across the
curriculum and co-curricular activities. The results
of the survey questionnaire displayed in Table 6 .

Table 6 shows an analysis of teachers’ perception
of global citizenship education for all 108 students.
A total of 10 questions were listed under teacher
perceptions assessment. The results showed that
72.2% of teachers did not know the concept of GCE,
74.1% of teachers did not know the purpose of GCE
and 84.3% did not know about PKG content. This

Table 6. Perception of teachers on Global Citizenship Education

Teacher’s perception Yes No

1. I know the concept of GCE 27.8% (30) 72.2 (78)
2. I know the goals of the GCE. 25.9% (28) 74.1 (80)
3. I know the content of GCE. 15.7% (17) 84.3 (91)
4. I have enough knowledge to carry out the GCE. 7.4% (8) 92.6% (100)
5. I have implemented the GCE element as a cross-curriculum. 29.6% (32) 70.4 (76)
6. I have adopted the GCE element as a co-curriculum activity. 29.6% (32) 70.4 (76)
7. I’m ready to attend a course for the GCE. 39.8% (43) 60.2% (65)
8. I am interested in implementing GCE as a cross-curriculum element 29.6% (32) 70.4 (76)
9. I am interested in incorporating GCE into co-curriculum activities 55.6% (60) 44.4% (48)
10. In my opinion, the GCE should be taught in schools. 55.6% (60) 44.4% (48)
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shows that many teachers are not exposed to the
concepts, goals and content of global citizenship
education.

In addition, 92.6% of teachers also admitted that
they did not have enough knowledge to implement
GCE and 70.4% of teachers did not apply GCE ele-
ments either across the curriculum or as co-curricu-
lar activities. As a way to increase teachers’ knowl-
edge and training in global citizenship education,
teachers are expected to take courses that will be
organized. However, only 39.8% of teachers were
willing to attend courses on GCE compared to
60.2% who did not want to attend courses. This may
be because teachers feel overwhelmed to attend
courses in addition to the tight work schedule.
Therefore, a more efficient approach is needed to
address this problem so that teachers can be trained
to implement the PKG without increasing their bur-
den.

However, the percentage of teachers interested in
implementing GCE as a co-curricular activity more
than teachers who were interested in implementing
GCE elements across the curriculum was 55.6% ver-
sus 29.6%. This indirectly demonstrates that teach-
ers are interested in engaging their students in co-
curricular activities that include a broad range of
global citizenship education-related activities such
as volunteering, visiting overseas schools, holding
cultural exhibitions or cultural festivals of various
countries and various activities. another. According
to Khairil et al. (2017) communication strategy is
very vital in order to achieve peace and justice
which is an agenda of Sustainable Development
Goals (SDGs) and also an important element in
GCE. Thus, the effective communication strategy
which is across curricula can be a method in educat-
ing and training the young generations towards
peace and justice. Teachers should be equibbed with
these skills in order for them to be the medium in
disseminating the knowledge regarding the global
citizenhip education.

The latter question found that more than half the
respondents (55.6%) still felt that the GCE should be
taught in schools. This proves that teachers are of
the opinion that global citizenship education should
be taught to the students in this country because it
has excellent values and needs to be applied to pro-
duce a generation that respects and competes in glo-
bal challenges.

Obstacles to implement Global Citizenship
Education

This study also examines teachers’ perceptions of
the obstacles they will face if they are to apply the
elements of GCE in the education system in Malay-
sia. Among the obstacles listed are lack of knowl-
edge, lack of teachers, lack of reference materials,
lack of environment in which the elements of GCE
are used, unclear policies and uncertainty of the
position of GCE in the education system in Malay-
sia. The respondents of this study also added some
other barriers that the researcher did not list: finance
and learning time. According to Table 7, 78 teachers
(79.6%) felt that ‘lack of knowledge and skills are
the main obstacle to implementing GCE. The second
highest obstacle was’ lack of teachers’ willingness’
(54.1%) to implement the GCE. These two barriers
are interrelated because lack of knowledge and
skills causes teachers to feel unprepared to apply
GCE. This is also in line with the results of the per-
ceptions survey which shows that the majority of
teachers are ignorant of the concepts, goals and con-
tent of GCE.

In addition, the least important obstacle to imple-
menting the PKG was the ‘lack of environment’
(42.9%) which encouraged the learning of the GCE.
This is supported by a survey that found that the
majority of teachers think their schools do not have
global features. At the same time, 40 teachers
(40.8%) felt ‘lack of education’ and ‘unclear PKG
position in the curriculum’ as obstacles to imple-
menting GCE in schools. However, the analysis of

Table 7. Obstacles encountered in implementing GCE

Obstacles Number of Teachers (people) Percent (%)

Lack of knowledge and skills of teachers 78 79.6
Lack of teacher readiness 53 54.1
Lack of teaching materials 40 40.8
Lack of environment 42 42.9
The education policy regarding GCE is unclear 35 35.7
GCE is not clearly positioned in the curriculum 40 40.8



214 Eco. Env. & Cons. 27 (1) : 2021

the documents that form part of this study has
shown that the GCE element is actually contained in
the KSSR subject syllabus used in the current educa-
tion system but it is not clear that it is a GCE ele-
ment.

Requirements for Global Citizenship Education

In addition, the study also provided teachers with
insights on what they needed most to implement
the GCE elements, including providing teaching
time for GCE, provision of textbooks and teaching
materials as well as teacher training as well as addi-
tional suggestions for assistance from the body. out-
side to train teachers and organize activities for stu-
dents. Table 8, represent results of a survey on the
needs of the teachers to implement GCE.

A total of 63 teachers felt that ‘teacher training’
(64.3%) was most needed to implement the GCE.
This answer appears to contradict the perception of
the majority of teachers who are not ready to attend
GCE-related courses. Rationally, training and
courses related to GCE are a solution to the barriers
due to teachers lacking knowledge and skills about
GCE. Teacher training can be conducted with the
help of external GCE experts on teaching methods
and the types of activities that can be conducted to
make GCE learning a positive impact for students.

In addition, according to the 51 teachers involved
in this study, text and teaching materials (52%) had
to be provided to implement the GCE. This is in line
with their view that the shortage of materials is an
obstacle to implementing the GCE. To create a new
textbook or teaching material may take a long time,
the purpose of this study is to analyze the content of
the existing subject syllabus and to prove the exist-
ence of GCE elements in it. Although not explicitly
stated, the elements of GCE are already present in
the educational curriculum practiced in the country
and require the knowledge and skills of the teachers
to be applied to the students in the school.

Among other requirements is the provision of
special teaching time to implement the GCE. Only
31 teachers (31.6%) chose this answer because others
may think it is not a prerequisite because it can be
integrated into the classroom or outside the class-

room during co-curricular activities. Among the ac-
tivities that can be held are school-related workouts
or competitions during a foreign language week.

Conclusion

Out of the total respondents of 108 teachers, 91
teachers (84.3%) did not know about the content of
GCE. This low level of knowledge may be due to
the fact that they are not exposed to the newly intro-
duced GCE in the country. However, more than half
of the respondents (60 people) felt that the PKG
should be taught in schools. To ensure that this is
achieved, more information on the GCE needs to be
provided by those who have developed the educa-
tion system in the country besides encouraging
teachers to be aware and seek to increase their
knowledge on global issues. This study also found
that more teachers wanted to incorporate GCE as a
co-curriculum activity (55.6%) rather than imple-
menting GCE elements across the curriculum
(29.6%). This indicates that teachers are more likely
to engage in co-curricular activities that include a
broad range of global citizenship education-related
activities such as volunteering, visiting overseas
schools, holding foreign cultural festivals or festi-
vals. In addition, the time allotted for co-curricular
activities also does not use learning time and these
activities can relieve the pressure of students and
teachers after facing other core curriculum. In addi-
tion, the survey found that teachers do not want to
attend GCE courses because they see it as a burden
on their busy schedules. This is again because they
cannot see the importance of implementing the
GCE. Because of this, they prefer to allow outside
GCE experts to teach and carry out GCE-related ac-
tivities to students. However, training for teachers
must continue and be organized efficiently as teach-
ers are the key to education. Teachers need to im-
prove their existing pedagogy to better encourage
students to study real-life issues critically, identify
creative and innovative problem-solving, support
students to evaluate world-wide action and to ac-
cept marginalized and minority groups.

Table 8. Requirements to implement GCE

Requirements Number of Teachers (people) Percent (%)

Allocate teaching time for PKG 31 31.6
Preparation of textbooks and teaching materials 51 52
Teacher training 63 64.3
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